INTRO TO GHILD DEVELOPMENT - Final Exam

Chapter 12 - Maral Davslopmeanit
" Muorality a3 Bootad in Human Nature
*  Genstic root
Share moral bahaviors with other apecies
*  Areas in prefrontal cortex are wial for emaotional regponaivensas to auffering of others
Ventromedial and orbitofrontal asrea
Furnctioning improvee over firat teed years
*  Mature expression of moral emotions requires caregiving support and cognitive attainments
~  Morality aa the Adoption of Societal Norma

* Internalization: adopting socistal etandards for right action as ona’s one; paychoanalytic and social lsarning theory focus
on how morality mowss from socisty to the individual

=  Peaychoanalytie: Freud baelieves morality emerges batwean 3-8 ywo when Oadipue and Elsctra conflicta are reacheed with the
formation of the superego; child adopte the moral standards of the same-aex parent and redirects mpulzes towarde the aslf in the
form of guilt

*  Confrary to Freud's view, diecipline that promotes fear of punishment and loes of parent love does not foster consciencs
development

*  Conftrary to Freud's view, moral development proceeds gradusally and is not complete by the end of early childhood

*  Inductione: adult halpe child notice other's fealinge by pointing out the effecte of child’s misbaehaviors on othare,
azpacially for nothing their distress and making clesar that the child causad it

More induction ssage = stronger moral identity: endoresemeant of moral valuss (fairness, kindness, genarosity) as
cantral to eslf concapt

Social Learning Perspective: focuaes on how moral behavior is leamed through reinforcement and modeling
* Effective Modelz = warm, reaponzive, competent, powerful, conzistent with words & desda
* Imternalized prosocial rules by middie childhood

*  Fregquent harsh punishments = weak moral internalization, adjustment problems, aggressive behawvior; does not promote
laating behawvior changes

Altamatives to hargh punighments; allows parents to avoid using hargh techniques that can tum into violsnce

* Effective as long as used consistently while a warm relationship iz maintained and parenta offer explanations for
punizhmeants

»  Withdrawal of privileges
*  Time out: removing children from immediate satting until they are ready to act appropriately

*  Paositive Parenting encourages good conduct by bullding a mutually respsctful bond with child; prowvide reasona for rulas,
ancourage matura behavior, be senaitive to children, reduce opportunities for misbshaviors, eto.

*  Cognitive-developmental approach: neithaer identification with parente nor teaching, modsaling, and reinforcement are the major meana
through which children become moral; belisve that individuals develop morally through construction: actively thinking about
gituations in which gocial conflictz arigs and attaining new moral underetandings

- Moak cocial Ling i

* Piageta Theory of Moral Developmeant



Heteronomous Morality: children view rules handsed down by authorities ae having a permanant exigtence and
regultantly requiring strict obadisncs (3-8 yiok

*  Moral understanding can be limited by adult power and cognitive immaturity, specifically realism: the tendancy to view
meantal phenomena as fixed extarnal features of reality

Morality of Cooparation: no longsr view rulss as fixed but ess them as flaxible; socially agreed-on principles that can b
revigad to suit the will of the majornty (2-10 wio)

Accurately describes gensral direction of moral development, but underestimates young children’s moral capacites (they actually
consider mtentions when making moral judgements and have differentiated notione about the legitimacy of authaority figures)

* Kohlberg's Extension of Piagset's Theory

Vienwed moral development az a gradual process extending into adoleacence and adulthood; used clmical intarviewing to
construct a ssquence of moral reasoning based on reaponess

Concludsad that moral reasoning gradually advances through three levels

*  Pre convantional Lavel: morality iz extarnally controlled; childran accept rules of authority figures and judge actione
by conssguencas

Stage 1: punizhment and obedience orientation: find it hard to eee teo POV in moral dilemma; focus of fear of authosity
and avoidance of punishmsantz

- Stage 2: inetrumental purposse orientaton: view right action as flowing from self intereat and underetanding equal exchangs
of fawvora

+  Conventional Levsl: individuals continus to regard conforming to social rulse as important, but not for self-intarast;
baliave that actively maintaining current 2ocial eyetem ensures pogitive human relations and societal order

Stage 3: good boy good girl orientation/morality of interperaonal cooperstion: desirs to ocbey rules that promote social
harmony, capacity to view two person relationahip from cutsids POV

= Stage 4: social order maintaining crientation: laws should be obeyed becauas vital for cooparation and societsl ordear

*  Post conventional Lewels: define morality in terms of abetract principlas and valuss that apply to all situations and
gociatias

= Stage b: social-contract orientation: magine alternatrves to own aocial order; ruleaflaws = flexible
- Stage 8: univerzal ethical principle ornentation: right action define by sslf-chosen ethice
Challengss to Kohlberg's theary:
* Doean't address whole range of strategies used to rescfve real-life moral problemsa

* Rewvieed conception: moral maturity achisved at stages 374, when young people grasp idsal reciprocity (attainments that
require profound moral conatructions)

*  Factors contribution to moral maturity include a flaxible, openminded parsonality; warm, rational parenting; educstion level; peer
digcuasions of moral izsuss

Im village socceties wherse moral cooperaton iz based on direct relations between people, development rarely moves past
Kohlbberg's 3rd stagse

Maturity of maral reasoning modeetly related to moral bahsavior
*  Moral action influsncaed by individual’s emotions, temperamsent, history of expanences, and moral identity

Deapite declinea in formal religicus involvemant, most religiouely affiliated teena are advantagsed i moral values and behaviora

* Domain approsch to moral underatanding: children conatruct ayetems of aoccial knowledge out of experiences with

Moral impsaratives: which protect psopls’s righte and wslfars
Social conventions: custome determined solsly by congansus (table mannsara’zaying hallol

Mattere of parsonal choice: friende, hairatyls, leigura activitiee that do not violate righte and ars up to the individual



Children concluede that moral (but not 2ocial conventional) tranggressiona are wrong in any contexts

School age children gradually clarify and link moral imperatives and aocial conventions, taking into account the purpose of the rule

Conviction that certain matters are up to the individual strengthena with age, sspecially during adolescence; fosters moral
underatanding of individual right=

*  Salf-control emergses in 2scond year of life m the form of compliance: toddlere gshow clear awarenaes of caregivers’ wishes and
expactations; can obey simple requesta/commands

+ [elay of self gratification: waiting for appropriats ime and place to engage in temping act; increaesse batweaen 1.3-3 wo

Individuzal differences n dslay predict diverse cognitive and accial competencies, such as efiective social probleam solving and +
pear relations

Influanced by tamperament and guality of caregiving

* School age childran become better at devieion own strategies for resisting temptsationa, which leada to a capscity for moral aalf
regulation: ability to monitor one’s own conduct, constantly adjusting it 8& circumetances pregent opportunitise to violats
inner atandards

= The Other Side of Self Control; Developmeant of Aggreasion

* Aggression first appears by the second year

Imitizlly, most common iz proactive (ingtrumeantal} aggresesion: children act to fulfill nesd/desire and unemoticnally attack a
parzon to achiewe goal

* Dedinesa over early and middle childhood

Reactive (hoatile} aggression: angry, defensive responas to a blocked goal; meant to hurt anothar

* Increaszesa duning early and middle childhood

Thesze types of aggression comea in three formsa:

*  Physzical aggression: harmsa othere through physical injury

*  Varbal aggreesion: harms others through threate of physical aggreasion, nams calling, hosatils teasing

* Relational aggression: damagee another's par relationshipe through social exclusion, malicious gossip, or friendship
manipulaticn
* Eary childhood: physical decreaase, verbal increasea

By 17 months, boye are more physically aggrassive than girla

*  Adolescence: teacher and paer reported aggression declines, but delinguent acts increasze (eapedcially for malea)

* Children high in phyzicalrelatonal aggreasion remain high ower tima

Irritable, fearlees, impulsive, overactive children = at rizk for aggreesion
*  Whathar or not they become aggresaive depends on child-rearing conditions

Children who are from atrife-ridden families with harsh, inconsietent dizcipline develop social cognitive deficite and distortiona that
contribute to long term aggreesion

*  Powerty, harsh Iwing conditiong, inadeguate echoolz = increaasd antizocial acts

*  Training parents in effective child-rearing techniques and teach children alternative conflict reaclution help to reduce aggrassion

Address multple factora that sustain antizocial behaviors (most effective)

Social-cognitive intsrventionas aimed at improving 2ocial info proceseing and perepective taking



